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Section 1: Introduction

CKS AYOGSNYyraGAz2ylrt A0GNXdS3IAO0 LI NIYSNEKALI LINRP2SOU
CoFAYl YOSR 068 9dzNRPLISIY !'yAz2y 9w!{a!{b tNRINIYYS
2F {1 Affagégv A Zlehrding SRrsefofiadiR &ldcatdrenlitie fedof five of the main
competences defined by the European Union: social, intercultural, digital, literacy and
entrepreneurshipProfessional development of trainers and educators seems crucial to providing good
guality adult educatin and effective lifelong learning for individuals with deficienciesnia or more
keycompetencesTherefore, tilor-madecourses thatddresghis issuecan proveextremely valuable

for trainers and educators who contribute enhaningf S I NJ S NRent p@apedts,Areluding
selfemployment, and help them sustain a satisfactory lifestyle and/or standard of living that allows

for their full participation in all areas of social life. Yet, in order to train adults effectively, educators
themselveanust ke confident in theimwork.

Although there is scholarly activity and research conducted in the field of lifelong learning, it seems
that there are relatively few studies that focus on the key competences as specified by the Council of
the European Union (2@). Certainly there is relatively little comprehensive and comparative research
that would present the scale of the problem from a more global perspective. The available data and
its subsequent analysis seems to be dated. Therefore, therglisaneedfor newer research that
would firstly, present the current state of adult education in the areaksefy competences and
secondly, report on changes in the field since previous studies were conducted.

Thisstudy concerns thehieme of needs of aduiducators to effectively develop five competences in
their addt learners It presents a brief review of the topic amiliversthe results of a mixednethods
study conducted by CUHEK®oject partners in the four participating countries: Poland, Finland,
Slovenia and Cyprus.

Since there is relatively little research covering all key competences in the European bisistydy

is unique in that it investigated an under researched topic of needs of adult educators. Furthermore,
it explored all five key aopetences: literacy, digital competence, entrepreneurship, social skills and
intercultural awareness in order esignbespoke dearning coursesf high educational value




Section 2: Review

2.1 Introduction

In the times of rapid technological advancement, most aspects of social life undergo inevitable
changes. Hence, individuals need relevant skills and competences to sustain a satisfactory lifestyle
and/or standard of living that allows for their full paipation in all areas of social life. In order to
achieve this objective, individuals need to have relevant means of transition that can support them in
maintaining and acquiring skills and competences that would enhance their employability. These, in
turn, can be achieved through education, training and lifelong learning endeavours that should be
distinguished by quality, inclusivity and relevance. Therefore, bespoke courses tailored to address
deficiencies of particular skills and/or competences can paxxantageous in assisting individuals to
enhance their employment prospects, including sstfployment.

The aim of this review is to provide an overview of the current situation in terms of addressing
competences deficiencies in adults. For the purposes of the international strategic partnership Project
GAGE SR a¢KNRdAAK Odz Ayl NIo-finkisddIoyi Bumgean iUgion ERASMUS2 Y LIS
t NEIANI YYS O0FONRYyeYY /!19Yhx Ffta2 OFffSR aYAGOKS)
educationak-learning coursegor adult educators, this review considers five of the main competences

defined by the Ewpean Union: social, intercultural, digital, literacy and entrepreneurship.

2.2 Adult Education and Key Competences

The termlifelong learningh & dzy RSNERG22R & WIFff LJzN1I2&aS¥dz St
grave, that aims to improve knowledged competencies for all individuals who wish to participate in

f SENYyAY3 | OGAGAGASAQ 6h9/ 5 adulHeducatiod® HCOK SI YR GAGES NI AG
LK &S Ay GKS O2ylUAydzdzy 2F fAFSE2y3a (ySWwhedfek y3Q |y
informal, nonF 2 N £ 2NJ F2NXIf0Q LINPGARSR FT2NJ I RdzAf G & WK ¥
2). TheStrategic Framework for European Cooperation in Education and Tréii2§20) adopted by

the European Council in 2009 (CEU, 208®posed two main objectives: (1) personal, social and
professional fulfilment of citizens and (2) sustainable economic prosperity and employability. In
addition, ET2020 also identified four strategic objectives: (1) making lifelong learning and naobility

reality, (2) improving the quality and efficiency of education and training, (3) promoting equity, social
cohesion and active citizenship and (4) enhancing creativity and innovation, including
entrepreneurship, at all levels of education and trainingeWYC 2009)~polar and Holford (2014),

however, point out thatifelong learnings mostly seen in relation to employability while the aspects

of personal development and social cohesion seem to be cast aside.

In the Recommendation (CEU, 2018), the Eurap€auncil proposed ninkey competencedive of

which are pertinent to this project. These include (1) literacy, (2) digital competence, (3) personal,
social and learning to learn competence, (4) entrepreneurship and (5) cultural awareness and
expression.Table 1 presents definitions and essential knowledge, skills and attitudes related to the
five EU competences of the CUHEKO Project.



Tablel: Definitions and essential knowledge and skills for five key competences

Competence

Definition

Essential knowledge, skills and attitudes

Literacy

the ability to identify, understand
express, create, and interpret concept
feelings, facts and opinions in both or
and written forms, using Vvisua
sound/audio and digital material
acrosdisciplines and contexts

ability to communicate and connect effectively with
20KSNRIZ AY |y | LILINE LINR I
1y26tSR3IS 2F NBFRAYy3I |y
dzy RSNEGFYRAY3A 2F gNRGGY
knowledge of vocabulary, functional grammar and
tkS FTdzy OliAzya 2F €I y3adz
main types of verbal interaction, a range of literary
and nonliterary texts, and the main features of
RAFTFSNByYy UG adetsSa | yR NJX
FgF NBySaa 2F (GKS AYLI Of
need tounderstand and use language in a positive
and socially responsible manner

attitude: positive towards literacy, a disposition 1
critical and constructive dialogue, an appreciation
aesthetic qualities and an interest in interaction wi
others

Digital

involves  confident, critical an
responsible use of, and engageme
with, digital technologies for learning
at work, and for participation in societ

communication ar
YSR
LINE 3
related 1

information and data literacy,
O2fft 02Nl GAZ2Y
oSt A2y O6AyOf dzRAY 3
digital wellbeing and competences
OB0SNERSOdzNR G & o Ay
jdzSadA2ya LINBOf SY &
understand how digital technologies can supp
communicéi A 2y~ ONBIF GAQGAGER

aware of their opportunities, limitations, effects an
NA & a dzy RSNBE G YRAY 3
mechanisms and logic underlying evolving dig
G§SOKy2t23A8a ly2ef

use of diffeBy i RS@GAOSaz az27i
ability to critically evaluate the validity, reliability an
impact of information and data made available
RAIAGEE YSIya 0SAy13
principles involved in engaging with digit
technolagies

attitude: reflective and critical, yet curious, ope
minded and forwardooking

Personal,
social and
learning to
learn

the ability to reflect upon oneself
effectively = manage time an
information, work with others in g
constructive way, remain reslt and
YIyl3aS 2ySQa 2gy

FoAfAGe G2 O02LIS gAGK (
tSINYy G2 €SI Ny & dzLJLJ2 |
well-being to maintain physical and mental heall
and to be able to lead a heaktonscious, future
oiey i SR t ATS SYLI GKAT §
Ay Ot dzaA @S | YR &dzLJLJ2 NI A ¢
codes of conduct and rules of communicati
generally accepted in different societies a
SY@ANRYYSyi(a ARSY (GAT4
dealing wik O2 YLJ SEA (& ON
making decisions

attitude: L2 aAGA QS (26F NR 2V
physicalwelb SAy 3 | yR €SI NYAY
collaboration, assertiveness and integrity, respect
diversity of others and their needs and being prepal
both to overcome prejudices and to compromise

Entrepreneu
rship

the capacity to act upon opportunitie
and ideas, and to transform them int
values for others

ONR G A OF €
AYAGAL GADS LJ
i O2yGSEG& | yH
M yORi AR §ieOe -
3 FoAfAGE G2




plan and manage projects that are of cultural, soq
or financial value

attitude: characterised by a sense of initiative a
agency, preactivity, being forwardooking, courage
and perseverance in achieving objectives. It includs
desire to motivate thers and value their ideas
empathy and taking care of people and the world, g
accepting responsibility taking ethical approach
throughout the process.

Cultural having an understanding of and respg knowledge of local, national, regional, European &
awareness |for how ideas and meaningare | 3t 261 f Odzt GdzNBa | yR SE]|
and creatively expressed an({t |y 3 dzl; El Sa KSNR G VEIAS

. communicated in different cultures an| LINR R dzO U a 'y dzy RS
expression

through a range of arts and othe
cultural forms. It involves bein
engaged in understanding, developi
FyR SELINBaaAy3d 2
sense of place or role in society in
variety of ways and contexts

expressions can influence eachhet as well as the
ARSIa 2F (GKS AYRAGARdZ f
ways of communicating ideas between creat
participant and audience within written, printed an
digital texts, theatre, film, dance, games, art a
design, music, rituals, and #itecture, as well as

KEoNAR F2N)a 'y d
developing identity and cultural heritage within
g2NI R 2F Odz GdzNT ¢ RA @S
cultural forms can be a way to both view and shg
iKS 62NIR
ability to expressiad interpret figurative and abstrac
ARSI &z SELISNASYyOSa | yR
ability to do so in a range of arts and other cultu
FT2N¥a FoAfAdGE G2 ARSY
personal, social or commercial value through the &
anddi KSNJ Odzft G1dzNI f F2N)a
processes, both as an individual and collectively

attitude: open towards and respecting diversity
cultural expression together with an ethical af
responsible approach to intellectual and cultur
ownership, a curiosity about the world, an openne
to imagine new possibilities, and a willingness
participate in cultural experiences

Source: CEU, 201812
2.3 Deficit of Key Competences in Adult Learners

In terms of the deficit of competences amoadult citizens/individuals, there are varying amounts of
research. One of the most comprehensive studies, including most of European countries, was the
Survey of Adult Skills, an outcome of the OECD Programme for the International Assessment of Adult

Compeences (PIAAC) conducted on adults age®3@ 2012 and 20k p @ ¢ KS & (i dzR& T2 Odz
AVF2NXEGAZY LINPOSaaAy3 A1AffaQT KSyOS Ad AyOf dR

against age, level of education and gender (OECD 2016a).

Figuresl - 5 show clearly that out of the four countries participating in this project, Finland is above
OECD average and above the remaining three countries regarding all three elements. In terms of
literacy, in all four countries its level is directly relevamtthe level of education, i.e. individuals
reporting tertiary education exhibit the highest level of literacy. Similarly, numeracy and problem
solving are also highest for individuals with a university degree (see Figures 1 and 2).



Adult skills

By education

Actu rtiary dults in Chile perform better than their
less-¢ the OECD average. On the other hand, on average, Japanese and Dutch high
school graduates easily outperform university graduates in sor untries

Literacy Numeracy Problem solving

=

\

=
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Austria m Japan Russia United States

Canada France Korea Singapore England (UK)

Chile Germany Lithuania Slovak Republic Flanders (BEL)

Cyprus Greece Netherlands [ Sovenia | Jakarta (IDN)

Czech Republic Ireland New Zealand Spain N. Ireland (UK)

[EShare/embed  Data source/about

@) OECD

Figurel: Literacy, numeracy and problem solving levels by education: Finland, Poland and Slovenia
Source: OECD (2016b)

Adult skills

By education

Actual skill levels often differ from what formal education qualifications suggest. For example, tertiary-educated adults in Chile perform better than their
less-educated peers, but their scores in literacy and numeracy are well below the OECD average. On the other hand, on average,
school graduates easily outperform university graduates in some other countries.

Japanese and Dutch high

Select indicators from the drop-di

Literacy v Numeracy v Problem solving v

350

= =

Lower than upper Tertiary Upper secondary rtiar han upper  Upper secondary Tertiary
secondary condary

Denmark Israel Norway Sweden
Australia Estonia Italy Turkey

Austria Finland Japan Russia United States

Canada France Korea Singapore England (UK)

Chile Germany Lithuania Slovak Republic Flanders (BEL)

Greece Netherlands m Jakarta (IDN)

Czech Republic Ireland New Zealand Spain N. Ireland (UK)

lembed  Data source/about 8

Figure2: Literacy, numeracy and problem solving levels by education: Cyprus, Poland landria
Source: OECD (2016b)

Regarding age, this variable seems to be highest for all three aspects for younger individuals. This
applies to all four countries; however, there is incomplete data for problem solving in Cyprus. This
variable also seems to have a consistent downwarddrenOECD and in individual countries (see
Figure2.3).
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Adult skills

Literacy v Numeracy Problem Solving

o= T =

Denmark Israel Norway Sweden
Australia Estonia Italy Turkey
Austria Finland Japan Russia United States
Canada France Korea Singapore England (UK)
Chile Germany Lithuania Slovak Republic Flanders (BEL)
Greece Netherlands [ slovenia | Jakarta (IDN)
Czech Republic Ireland New Zealand Spain N. Ireland (UK)

(ZShare/embed  Data source/about @) OECD

Figure3: Literacy, numeracy and problem solving levels by age: Cyprus, Poland and Slovenia
Source: OECD (2016b)

Gender is the most varied variable for the three testednsnts. It is interesting to observe that
women exhibit higher levels of literacy than men and are above OECD average in Cyprus, Finland and
Poland while Slovenia stays below the OECD average. As for numeracy, Poland is the only of the four
countries wherevomen exhibit the same level of numeracy as men. Cyprus, Finland and Slovenia as
well as the OECD average show higher numeracy for men. In terms of problem solving, Slovenia is the
only country where women have the same or slightly higher probdeiaingabilities while Finland is

the only country whose results are above the OECD average (see Riguaesli2.5).

Adult skills

Literacy - Numeracy v Problem Solving ~

M Me M
m Denmark Israel Norway Sweden
Australia Estonia Italy Turkey
Austria [ finland ] Japan Russia United States
Canada France Korea Singapore England (UK)
Chile Germany Lithuania Slovak Republic Flanders (BEL)
Cyprus Greece Netherlands [ Siovenia | Jakarta (IDN)
Czech Republic Ireland New Zealand Spain N. Ireland (UK)
‘<iShare/embed  Data source/about SHOECD

Figure4: Literacy, numeracy and problem solving levels by gender: Finland, Poland and Slovenia
Source: OECD (2016b)
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Adult skills

Overall Performances B By e By gender

imensions tested in the Survey of Adult Skills. Gender gaps

er for the numeracy than for the
s are observed in Jakarta and Turkey. Greece is among the coun!

here women score significantly

indicators from the drop-down menus.

Literacy v~ Numeracy ~  Problem Solving v
280
10
Men Women Men Women Men
Dehnmuns
OECD Denmark Israel Norway Sweden
Australia Estonia Italy m Turkey
Austria Finland Japan Russia United States
Canada France Korea Singapore England (UK)
Chile Germany Lithuania Slovak Republic Flanders (BEL)
Czech Republic Ireland New Zealand Spain N. Ireland (UK)
[<Share/embed Data source/about B @) OECD

Figure5: Literacy, numeracy and problem solving levels by gender: Cyprus, Poland and Slovenia
Source: OECD (2016b)

While literacy and numeracy seem to be well researched competences in terms of Hemdsher

three competenes seem to be overlookedhowever, the need for them is widely discussed in
educational contexts. Problem solving, though, is not identified as a separate competence, but is seen
as a skill necessary for a number of competences, e.g. entrepreneurshipgitadl @bmpetence (see
Table 1). It is noteworthy, though, that many countries adopted a digitization strategy. This policy is
usually titledDigital COUNTRY 2Q28ith the name of the country inserted into the title, EQjgital
Slovenia 2020

Table2 below presents a compilation of example research available in each of thepauticipating
countries.

Table2: Research into Adult Education

Country Skills and Competences Research Example Studies
Cyprus EU, 0 Reinforcing adult access to education and training
Ministry of Education and Culture,
European Center for the
Development of Vocational Training| o European Agenda of Adult Education

o European Center for the Development of Vocational
Training

0 Adult Education Survey

o National Strategy of Lifelong Learning

0 The System of Professional Education and Training of
Cyprus: Developing Skills and Pedagogical Innovation
2007
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http://www.moec.gov.cy/aethee/imerides/2015_sun_hall/final_report_info_day_24_09_15.pdf
http://www.moec.gov.cy/aethee/imerides/2015_sun_hall/final_report_info_day_24_09_15.pdf
http://www.moec.gov.cy/aethee/engrafa_entypa/study_mapping_basic_skillsl.pdf
http://www.moec.gov.cy/aethee/engrafa_entypa/study_mapping_basic_skillsl.pdf
http://www.cedefop.europa.eu/files/4118_el.pdf
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.hrdauth.org.cy/images/media/assetfile/VocTrainingEdu2007_gr.pdf
http://www.hrdauth.org.cy/images/media/assetfile/VocTrainingEdu2007_gr.pdf

Finland OECD, 0 Building skills for all: review from Finland:

EU,

Finnish National Board of Education (ENG)

Ministry of Education and Culturg o  Education, training and demand for labour in Finland
Norden 2025 (ENG)

*there is no special researc
organisation below Ministry olo ¢&1y YdaNNB& 2I StAYyAINAY
Education and Culture or Finnis and lifelong learning); clarified developing needs of LL
National Board of Education*

0 9fAYAINAYSY 2LILAYAYSY:S t

strategiat
Poland FRSE, Fundacja Rozwoju Systemu Edukcji (Foundation for
Polish National Foundation, Dewelopment of Education System
Institute for Research in Educatig
oLyadGelddzi . I RIZ | Eduenthusiasts:
Ministry of Education
Slovenia University for Adult Education Digital Slovenia 2020startegy of development of informatio

society till 2020

5ALYyl £2t62l

o0 Needs fordevelopment of digital skills in Slovemja
findings of researches

0 The examination of educational offer

aAKEFStl ¢@S3ItEAGS

o0 References and guidelines and legal bases for the
preparation of the new program

2.4 Required Competences of Adult Educators (AES)

There is a clear need to educate citizens/individual from a variety of backgrounds in terms of key
competences, which deficiency levels vary across countries. In addition to that and with an aim to meet

that objective, the European Union also recognisesribed to professionally develop (PD) educators.
CdzNIKSNJ 62 GKSANI NBO2YYSYRIGA2YS SRdzOF G2NBQ O2YL

(1) embedding competeneeriented approaches to education, training and learning in initial
education and continuing professiol f RS @St 2LIYSYdT O6HO ®X6 -adzLILR2 NI Ay
oriented approaches in specific contexts by staff exchanges and peer learning, and peer counselling
X8 YR GKNRdAzZAK ySig2Njlaz O02ftftFo2NIiGA2y YR 02YYdzy
innovative practices, taking part in research and making appropriate use of new technologies; and
6n0 FdARIYyOS owX8zZ I 00Sada (2 OSyidiNBa 2F SELISNIA&SE
the quality of teaching and learning methods and practice.

CEU 2018: 13

Despite the recommendation, there seems to be relatiliglie focus on training educators of adults

(see ESREA 2009). Nonetheless, there were attempts to establish minimum competence criteria that
would serve as a basis for a training cculum. Bernhardsson and Lattke (2009) provide an overview

of the development of training of AEs and established criteria, tools and sets of competences, e.g. the
AGADE (A Good Adult Educator in Europe) Project run inZlBl the QAct (Qualifying the Aors

in Adult and Continuing Education) run in 2007, the ALPINE (Adult Learning Professions in Europe)
Project, the VINEPAC Projectrunin2@0¢ 2 NJ 6§ KS vCH¢9! /1 tNR2SO0d ¢ KS
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http://www.oecd.org/finland/Building-Skills-For-All-A-Review-of-Finland.pdf
http://www.oecd.org/finland/Building-Skills-For-All-A-Review-of-Finland.pdf
https://www.oph.fi/download/144754_Education_training_and_demand_for_labour_in_Finland_by_2025_2.pdf
https://www.oph.fi/download/144754_Education_training_and_demand_for_labour_in_Finland_by_2025_2.pdf
http://julkaisut.valtioneuvosto.fi/bitstream/handle/10024/160556/okm08.pdf
http://julkaisut.valtioneuvosto.fi/bitstream/handle/10024/160556/okm08.pdf
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://www.frse.org.pl/badania/
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html

research evidencbased competence model for adulttleNy/ Ay 3 FIF OAf A G G2 NA
and Lattke, 2009: 19). A noteworthy programme was ERASMUS EMAE (European Master in Adult
Education), a postgraduate degree programme that focussed on European issues and competences in
the field of continuing edcation. It also addressed a problematic issue of AEs lacking a degree with a

teaching qualification (Bernhardsson and Lattke, 2009).

Figures &; 8 present a variety of approaches to the expected criteria and qualifications of AEs in
9 dzN2 LJS dandwitgrg F2B06] cited in Bernhardson and Lattke 2009) established a set of
minimum competences for AEs (see Fig. 6). VINEPAC presented a set of key competences of AEs

(see Fig. 7). A Dutch desktop research resulted in a list of fields of activity withioammpetences
(see Fig. 8).

Personal development area / ethic dimension Professional development area

self esteem Organising stage; knowledge dimension

tolerance Knowledge about how adwdtlearn and understanding th
responsibility psychology of adults

communication skills Knowledge of methods in AE and learning

empathy Skills in preparing valdeased (democratic an
flexibility humanistic) programmes

Planning and organisational skills
Good knowledge of the subject

Performance stage skils dimension

Ability to motivate for learning; before, during and afte
the learning process

Development of learning environment in accordance w
a0dzRSy aQ vy SS RdrectedicarBinga A Y 3
Skills to activate learners

Evaluating stageg Organisational dimension

Skills in selfeflection and critical thinking

Skills in evaluating and promoting selfaluation in
oneself and students

Figure6Y a Ay A YdzY 02 YLISG SyatdSron®(@006)SNA I 68 WNNISNI
Source: Bernhardsson and Lattke (2009)

Knowledge

o Initial knowledge of psychsocial profile of the adult
0 knowledge of the group characteristics

0 knowledge base in own content area

Training/Management

o Needs analysis

o Preparation of training

o Training programme delivery

0 Use of technology and resources (time, material, space, people)

Assessment and Valorisation of learning

o Develop work with learners to identify their needs, strengths and goals, and advice$ers them to
appropriate programmes and levels of instruction

0 Use of assessment results on a regular basis to plan lessons, develop curricula, monitor progress
objectives and goals and verify learning

0 Monitoring of learning beyond simplecall of information using a variety of assessment strategies

o Structuring and facilitating ways for learners and peers to evaluate and give feedback on their learn
performance, through reflection anselfassessment

0 Guiding learners in the delopment and ongoing review of their educational plans

0 Use of qualitative methods to valorise the learners progress

14
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Motivation and Counselling

0 Sharing information with learners and colleagues about additional learning resources, educ
opportunities and options for accessing support services

0 Making referrals to appropriate resource when guidance and counselling needs are beyond own exps
0 Guides learners in the development and ongoing review of their educational plans

Personal and Professional Development
0 Analysis of the needs and opportunities of professional development
o0 Demonstrating interest for setfevelopment

Open categoryAny additional competencies considered relevant by the trainer/the evaluator)

Figure7: Key competences of AEs in Europe (VINEPAC, Romanian Institute of Adult Education)
Source: Bernhardsson and Lattke (2009)

Learning needs assessment
Preparation of courses
Facilitation of learning
Monitoring and evalugon
Counselling and guidance
Programme development
Financial management
Human resource management
Overall management
Marketing and PR
Administrative support
ICTFsupport

Overarching activities

Figure8: Core competenceBelds of activity
Source: Bernhardsson and Lattke (2009: 16)

Figure Sshows the reference framework for competences, with a division into meta and generic ones.
It seems to be the most comprehensive visual representation of a wide range of competeates th
AEs, whether in formal mainstream education providing qualifications oiffainal training ventures,
need for everyday operation and work with adult learners and lifelong learning.
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Figure9: Competences framework for aduéducators
Source: Osborne (2Q}

It is noteworthy, though, that although the aboweentioned projects focused on competences
required byAEs, theirneedsthat would allow achieving those competences received relatively little
attention in research and in neacademic publications on continuing education. Theref@gHEKO
couldaddress this gapvithin its field of interest. Furthermore, as can be seen fifgigure 10, the skills

and competences of AEs recommended by the European Commission do not vary significantly from
the established competences for adult learners.

2.5 Provision and Availability of Adult Education and Training for Adult
Educators

Amongthe four countries participating in the CUHEKO project, there are noticeable differences in
terms of the availability and provision of adult education and training to adult educators. In all four
countries, however, competences training is provided withpeyability and skills improvement in

mind while information about skills level and deficiencies is mostly obtained from PIAAC and other EU
and OECD publications.

Apart from motivation and time constraints of adults, an issue that may affect the typeaioirtg
provision is the level of access to the internet. According to Eur@8€t7)data, the percentage of
households with such access was at the following levels: Cypr@8%6, Poland and Slovenjé882%,
and Finland; 94%, with EU28 average at the 1&0€87%.

It seems that there is relatively little availability of training courses for adult educators despite a
provision of competences training courses for adults with competences deficiencies. Out of the four
participating countries, Slovenia is tbae where there is some focus on trainiofgadult educators.
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