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Section 1: Introduction  

 

¢ƘŜ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŎ ǇŀǊǘƴŜǊǎƘƛǇ ǇǊƻƧŜŎǘ ǘƛǘƭŜŘ ά¢ƘǊƻǳƎƘ ŎǳƭƛƴŀǊȅ ƘŜǊƛǘŀƎŜ ǘƻ ƪŜȅ ŎƻƳǇŜǘŜƴŎŜǎέ 
co-ŦƛƴŀƴŎŜŘ ōȅ 9ǳǊƻǇŜŀƴ ¦ƴƛƻƴ 9w!{a¦{Ҍ tǊƻƎǊŀƳƳŜ όŀŎǊƻƴȅƳΥ /¦I9YhΣ ŀƭǎƻ ŎŀƭƭŜŘ ά¢ƘŜ YƛǘŎƘŜƴ 
ƻŦ {ƪƛƭƭǎέύ ƛǎ ŀƛƳŜŘ ŀǘ ŘŜǾŜƭƻǇƛƴƎ e-learning courses  for adult educators in the field of five of the main 
competences defined by the European Union: social, intercultural, digital, literacy and 
entrepreneurship. Professional development of trainers and educators seems crucial to providing good 
quality adult education and effective lifelong learning for individuals with deficiencies in one or more 
key competences. Therefore, tailor-made courses that address this issue can prove extremely valuable 
for trainers and educators who contribute to enhancing ƭŜŀǊƴŜǊΩǎ ŜƳǇƭƻȅment prospects, including 
self-employment, and help them sustain a satisfactory lifestyle and/or standard of living that allows 
for their full participation in all areas of social life. Yet, in order to train adults effectively, educators 
themselves must be confident in their work. 

Although there is scholarly activity and research conducted in the field of lifelong learning, it seems 
that there are relatively few studies that focus on the key competences as specified by the Council of 
the European Union (2018). Certainly there is relatively little comprehensive and comparative research 
that would present the scale of the problem from a more global perspective. The available data and 
its subsequent analysis seems to be dated. Therefore, there is a great need for newer research that 
would firstly, present the current state of adult education in the area of key competences, and 
secondly, report on changes in the field since previous studies were conducted. 

This study concerns the theme of needs of adult educators to effectively develop five competences in 
their adult learners. It presents a brief review of the topic and delivers the results of a mixed-methods 
study conducted by CUHEKO Project partners in the four participating countries: Poland, Finland, 
Slovenia and Cyprus.  

Since there is relatively little research covering all key competences in the European Union, this study 
is unique in that it investigated an under researched topic of needs of adult educators. Furthermore, 
it explored all five key competences: literacy, digital competence, entrepreneurship, social skills and 
intercultural awareness in order to design bespoke e-learning courses of high educational value.    
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Section 2: Review 

 

2.1 Introduction  

In the times of rapid technological advancement, most aspects of social life undergo inevitable 

changes. Hence, individuals need relevant skills and competences to sustain a satisfactory lifestyle 

and/or standard of living that allows for their full participation in all areas of social life. In order to 

achieve this objective, individuals need to have relevant means of transition that can support them in 

maintaining and acquiring skills and competences that would enhance their employability. These, in 

turn, can be achieved through education, training and lifelong learning endeavours that should be 

distinguished by quality, inclusivity and relevance. Therefore, bespoke courses tailored to address 

deficiencies of particular skills and/or competences can prove advantageous in assisting individuals to 

enhance their employment prospects, including self-employment.  

The aim of this review is to provide an overview of the current situation in terms of addressing 

competences deficiencies in adults. For the purposes of the international strategic partnership Project 

ǘƛǘƭŜŘ ά¢ƘǊƻǳƎƘ ŎǳƭƛƴŀǊȅ ƘŜǊƛǘŀƎŜ ǘƻ ƪŜȅ ŎƻƳǇŜǘŜƴŎŜǎέ Ŏo-financed by European Union ERASMUS+ 

tǊƻƎǊŀƳƳŜ όŀŎǊƻƴȅƳΥ /¦I9YhΣ ŀƭǎƻ ŎŀƭƭŜŘ άYƛǘŎƘŜƴ ƻŦ {ƪƛƭƭǎέύ ŀƴŘ ǘƘŜ ǇǊƻǇƻǎŜŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀƴ 

educational e-learning courses  for adult educators, this review considers five of the main competences 

defined by the European Union: social, intercultural, digital, literacy and entrepreneurship. 

 

2.2 Adult Education and Key Competences  

The term lifelong learning ƛǎ ǳƴŘŜǊǎǘƻƻŘ ŀǎ Ψŀƭƭ ǇǳǊǇƻǎŜŦǳƭ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘȅΣ ŦǊƻƳ ǘƘŜ ŎǊŀŘƭŜ ǘƻ ǘƘŜ 

grave, that aims to improve knowledge and competencies for all individuals who wish to participate in 

ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎΩ όh9/5Σ нллмΥ нύ ŀƴŘ ƛǎ ŀ ōǊƻŀŘŜǊ ǘŜǊƳ ǘƘŀƴ adult educationΦ ¢ƘŜ ƭŀǘǘŜǊ ƛǎ Ψŀ ƪŜȅ 

ǇƘŀǎŜ ƛƴ ǘƘŜ ŎƻƴǘƛƴǳǳƳ ƻŦ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴƛƴƎΩ ŀƴŘ ǊŜŦŜǊǎ ǘƻ Ψŀƭƭ ŦƻǊƳǎ ƻŦ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘy (whether 

informal, non-ŦƻǊƳŀƭ ƻǊ ŦƻǊƳŀƭύΩ ǇǊƻǾƛŘŜŘ ŦƻǊ ŀŘǳƭǘǎ ΨŀŦǘŜǊ ώǘƘŜȅϐ ƘŀǾŜ ƭŜŦǘ ƛƴƛǘƛŀƭ ŜŘǳŎŀǘƛƻƴΩ ό9/Σ нлмрΥ 

2). The Strategic Framework for European Cooperation in Education and Training (ET2020) adopted by 

the European Council in 2009 (CEU, 2009) proposed two main objectives: (1) personal, social and 

professional fulfilment of citizens and (2) sustainable economic prosperity and employability. In 

addition, ET2020 also identified four strategic objectives: (1) making lifelong learning and mobility a 

reality, (2) improving the quality and efficiency of education and training, (3) promoting equity, social 

cohesion and active citizenship and (4) enhancing creativity and innovation, including 

entrepreneurship, at all levels of education and training (CEU, 2009). ~polar and Holford (2014), 

however, point out that lifelong learning is mostly seen in relation to employability while the aspects 

of personal development and social cohesion seem to be cast aside.  

In the Recommendation (CEU, 2018), the European Council proposed nine key competences, five of 

which are pertinent to this project. These include (1) literacy, (2) digital competence, (3) personal, 

social and learning to learn competence, (4) entrepreneurship and (5) cultural awareness and 

expression.  Table 1 presents definitions and essential knowledge, skills and attitudes related to the 

five EU competences of the CUHEKO Project. 
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Table 1: Definitions and essential knowledge and skills for five key competences 

Competence Definition  Essential knowledge, skills and attitudes 

Literacy the ability to identify, understand, 
express, create, and interpret concepts, 
feelings, facts and opinions in both oral 
and written forms, using visual, 
sound/audio and digital materials 
across disciplines and contexts 

ability to communicate and connect effectively with 
ƻǘƘŜǊǎΣ ƛƴ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ŀƴŘ ŎǊŜŀǘƛǾŜ ǿŀȅ  
ƪƴƻǿƭŜŘƎŜ ƻŦ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ  ǎƻǳƴŘ 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿǊƛǘǘŜƴ ƛƴŦƻǊƳŀǘƛƻƴ  ǘƘǳǎ 
knowledge of vocabulary, functional grammar and 
tƘŜ ŦǳƴŎǘƛƻƴǎ ƻŦ ƭŀƴƎǳŀƎŜ  ŀƴ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ 
main types of verbal interaction, a range of literary 
and non-literary texts, and the main features of 
ŘƛŦŦŜǊŜƴǘ ǎǘȅƭŜǎ ŀƴŘ ǊŜƎƛǎǘŜǊǎ ƻŦ ƭŀƴƎǳŀƎŜ  ŀƴ 
ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ƭŀƴƎǳŀƎŜ ƻƴ ƻǘƘŜǊǎ   ŀ 
need to understand and use language in a positive 
and socially responsible manner 

attitude: positive towards literacy, a disposition to 
critical and constructive dialogue, an appreciation of 
aesthetic qualities and an interest in interaction with 
others 

Digital  involves confident, critical and 
responsible use of, and engagement 
with, digital technologies for learning, 
at work, and for participation in society 

information and data literacy,   communication and 
ŎƻƭƭŀōƻǊŀǘƛƻƴ    ƳŜŘƛŀ ƭƛǘŜǊŀŎȅ  ŘƛƎƛǘŀƭ ŎƻƴǘŜƴǘ 
crŜŀǘƛƻƴ όƛƴŎƭǳŘƛƴƎ ǇǊƻƎǊŀƳƳƛƴƎύ  ǎŀŦŜǘȅ όƛƴŎƭǳŘƛƴƎ 
digital well-being and competences related to 
ŎȅōŜǊǎŜŎǳǊƛǘȅύ    ƛƴǘŜƭƭŜŎǘǳŀƭ ǇǊƻǇŜǊǘȅ ǊŜƭŀǘŜŘ 
ǉǳŜǎǘƛƻƴǎ   ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ   ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎ   
understand how digital technologies can support 
communicaǘƛƻƴΣ ŎǊŜŀǘƛǾƛǘȅ ŀƴŘ ƛƴƴƻǾŀǘƛƻƴ  ōŜƛƴƎ 
aware of their opportunities, limitations, effects and 
Ǌƛǎƪǎ  ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƎŜƴŜǊŀƭ ǇǊƛƴŎƛǇƭŜǎΣ 
mechanisms and logic underlying evolving digital 
ǘŜŎƘƴƻƭƻƎƛŜǎ    ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜ ōŀǎƛŎ ŦǳƴŎǘƛƻƴ ŀƴŘ 
use of differŜƴǘ ŘŜǾƛŎŜǎΣ ǎƻŦǘǿŀǊŜΣ ŀƴŘ ƴŜǘǿƻǊƪǎ   
ability to critically evaluate the validity, reliability and 
impact of information and data made available by 
ŘƛƎƛǘŀƭ ƳŜŀƴǎ   ōŜƛƴƎ ŀǿŀǊŜ ƻŦ ǘƘŜ ƭŜƎŀƭ ŀƴŘ ŜǘƘƛŎŀƭ 
principles involved in engaging with digital 
technologies 

attitude: reflective and critical, yet curious, open-
minded and forward-looking 

Personal, 
social and 
learning to 
learn 

the ability to reflect upon oneself, 
effectively manage time and 
information, work with others in a 
constructive way, remain resilient and 
ƳŀƴŀƎŜ ƻƴŜΩǎ ƻǿƴ ƭŜŀǊƴƛƴƎ ŀƴŘ ŎŀǊŜŜǊ 

ŀōƛƭƛǘȅ ǘƻ ŎƻǇŜ ǿƛǘƘ ǳƴŎŜǊǘŀƛƴǘȅ ŀƴŘ ŎƻƳǇƭŜȄƛǘȅ   
ƭŜŀǊƴ ǘƻ ƭŜŀǊƴ  ǎǳǇǇƻǊǘ ƻƴŜΩǎ ǇƘȅǎƛŎŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ 
well-being  to maintain physical and mental health, 
and to be able to lead a health-conscious, future-
orieƴǘŜŘ ƭƛŦŜ  ŜƳǇŀǘƘƛȊŜ ŀƴŘ ƳŀƴŀƎŜ ŎƻƴŦƭƛŎǘ ƛƴ ŀƴ 
ƛƴŎƭǳǎƛǾŜ ŀƴŘ ǎǳǇǇƻǊǘƛǾŜ ŎƻƴǘŜȄǘ  ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ 
codes of conduct and rules of communication 
generally accepted in different societies and 
ŜƴǾƛǊƻƴƳŜƴǘǎ  ƛŘŜƴǘƛŦȅƛƴƎ ƻƴŜΩǎ ŎŀǇŀŎƛǘƛŜǎ  ŦƻŎǳǎ  
dealing witƘ ŎƻƳǇƭŜȄƛǘȅ  ŎǊƛǘƛŎŀƭƭȅ ǊŜŦƭŜŎǘƛƴƎ ŀƴŘ 
making decisions 

attitude: ǇƻǎƛǘƛǾŜ ǘƻǿŀǊŘ ƻƴŜΩǎ ǇŜǊǎƻƴŀƭΣ ǎƻŎƛŀƭ ŀƴŘ 
physical well-ōŜƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ǘƘǊƻǳƎƘƻǳǘ ƻƴŜΩǎ ƭƛŦŜΣ 
collaboration, assertiveness and integrity, respecting 
diversity of others and their needs and being prepared 
both to overcome prejudices and to compromise 

Entrepreneu
rship 

the capacity to act upon opportunities 
and ideas, and to transform them into 
values for others 

ŎǊŜŀǘƛǾƛǘȅ  ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎ ŀƴŘ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ  
ǘŀƪƛƴƎ ƛƴƛǘƛŀǘƛǾŜ  ǇŜǊǎŜǾŜǊŀƴŎŜ  ŀǿŀǊŜƴŜǎǎ ƻŦ 
ŘƛŦŦŜǊŜƴǘ ŎƻƴǘŜȄǘǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ  ǎŜƴǎŜ ƻŦ 
ƛƴƛǘƛŀǘƛǾŜ ŀƴŘ ŀƎŜƴŎȅ  ǇǊƻ-ŀŎǘƛǾƛǘȅ  ōŜƛƴƎ ŦƻǊǿŀǊŘ-
ƭƻƻƪƛƴƎ   ŀōƛƭƛǘȅ ǘƻ ǿƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ƛƴ ƻǊŘŜǊ ǘƻ 
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plan and manage projects that are of cultural, social 
or financial value 

attitude: characterised by a sense of initiative and 
agency, pro-activity, being forward-looking, courage 
and perseverance in achieving objectives. It includes a 
desire to motivate others and value their ideas, 
empathy and taking care of people and the world, and 
accepting responsibility taking ethical approaches 
throughout the process. 

Cultural 
awareness 
and 
expression 

having an understanding of and respect 
for how ideas and meaning are 
creatively expressed and 
communicated in different cultures and 
through a range of arts and other 
cultural forms. It involves being 
engaged in understanding, developing 
ŀƴŘ ŜȄǇǊŜǎǎƛƴƎ ƻƴŜΩǎ ƻǿƴ ƛŘŜŀǎ ŀƴŘ 
sense of place or role in society in a 
variety of ways and contexts 

knowledge of local,  national, regional, European and 
Ǝƭƻōŀƭ ŎǳƭǘǳǊŜǎ ŀƴŘ ŜȄǇǊŜǎǎƛƻƴǎ    όƛƴŎƭǳŘƛƴƎ ǘƘŜƛǊύ 
ƭŀƴƎǳŀƎŜǎ    ƘŜǊƛǘŀƎŜ ŀƴŘ ǘǊŀŘƛǘƛƻƴǎ    ŎǳƭǘǳǊŀƭ 
ǇǊƻŘǳŎǘǎ    ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ ǘƘŜǎŜ 
expressions can influence each other as well as the 
ƛŘŜŀǎ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ    ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŘƛŦŦŜǊŜƴǘ 
ways of communicating ideas between creator, 
participant and audience within written, printed and 
digital texts, theatre, film, dance, games, art and 
design, music, rituals, and architecture, as well as 
ƘȅōǊƛŘ ŦƻǊƳǎ    ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƻƴŜΩǎ ƻǿƴ 
developing identity and cultural heritage within a 
ǿƻǊƭŘ ƻŦ ŎǳƭǘǳǊŀƭ ŘƛǾŜǊǎƛǘȅ   Ƙƻǿ ŀǊǘǎ ŀƴŘ ƻǘƘŜǊ 
cultural forms can be a way to both view and shape 
ǘƘŜ ǿƻǊƭŘ     
ability to express and interpret figurative and abstract 
ƛŘŜŀǎΣ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ŜƳƻǘƛƻƴǎ ǿƛǘƘ ŜƳǇŀǘƘȅ  
ability to do so in a range of arts and other cultural 
ŦƻǊƳǎ  ŀōƛƭƛǘȅ ǘƻ ƛŘŜƴǘƛŦȅ ŀƴŘ ǊŜŀƭƛǎŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ 
personal, social or commercial value through the arts 
and oǘƘŜǊ ŎǳƭǘǳǊŀƭ ŦƻǊƳǎ  ŀōƛƭƛǘȅ ǘƻ ŜƴƎŀƎŜ ƛƴ ŎǊŜŀǘƛǾŜ 
processes, both as an individual and collectively 

attitude: open towards and respecting diversity of 
cultural expression together with an ethical and 
responsible approach to intellectual and cultural 
ownership, a curiosity about the world, an openness 
to imagine new possibilities, and a willingness to 
participate in cultural experiences 

Source: CEU, 2018: 8-12 

2.3 Deficit of Key Competences in Adult Learners  

In terms of the deficit of competences among adult citizens/individuals, there are varying amounts of 

research. One of the most comprehensive studies, including most of European countries, was the 

Survey of Adult Skills, an outcome of the OECD Programme for the International Assessment of Adult 

Competences (PIAAC) conducted on adults aged 16-65 in 2012 and 2014-мрΦ ¢ƘŜ ǎǘǳŘȅ ŦƻŎǳǎŜŘ ƻƴ ΨƪŜȅ 

ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻŎŜǎǎƛƴƎ ǎƪƛƭƭǎΩΤ ƘŜƴŎŜ ƛǘ ƛƴŎƭǳŘŜŘ ƭƛǘŜǊŀŎȅΣ ƴǳƳŜǊŀŎȅ ŀƴŘ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎΣ ŜȄŀƳƛƴŜŘ 

against age, level of education and gender (OECD 2016a). 

Figures 1 - 5 show clearly that out of the four countries participating in this project, Finland is above 

OECD average and above the remaining three countries regarding all three elements. In terms of 

literacy, in all four countries its level is directly relevant to the level of education, i.e. individuals 

reporting tertiary education exhibit the highest level of literacy. Similarly, numeracy and problem 

solving are also highest for individuals with a university degree (see Figures 1 and 2).  
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Figure 1: Literacy, numeracy and problem solving levels by education: Finland, Poland and Slovenia 

Source: OECD (2016b) 

 

 

Figure 2: Literacy, numeracy and problem solving levels by education: Cyprus, Poland and Slovenia 
Source: OECD (2016b) 

 

Regarding age, this variable seems to be highest for all three aspects for younger individuals. This 

applies to all four countries; however, there is incomplete data for problem solving in Cyprus. This 

variable also seems to have a consistent downward trend in OECD and in individual countries (see 

Figure 2.3). 
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Figure 3: Literacy, numeracy and problem solving levels by age: Cyprus, Poland and Slovenia  

Source: OECD (2016b) 

Gender is the most varied variable for the three tested elements. It is interesting to observe that 

women exhibit higher levels of literacy than men and are above OECD average in Cyprus, Finland and 

Poland while Slovenia stays below the OECD average. As for numeracy, Poland is the only of the four 

countries where women exhibit the same level of numeracy as men. Cyprus, Finland and Slovenia as 

well as the OECD average show higher numeracy for men. In terms of problem solving, Slovenia is the 

only country where women have the same or slightly higher problem-solving abilities while Finland is 

the only country whose results are above the OECD average (see Figures 2.4 and 2.5). 

 

 

Figure 4: Literacy, numeracy and problem solving levels by gender: Finland, Poland and Slovenia 

Source: OECD (2016b) 
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Figure 5: Literacy, numeracy and problem solving levels by gender: Cyprus, Poland and Slovenia 

Source: OECD (2016b) 

While literacy and numeracy seem to be well researched competences in terms of needs, the other 

three competences seem to be overlooked; however, the need for them is widely discussed in 

educational contexts. Problem solving, though, is not identified as a separate competence, but is seen 

as a skill necessary for a number of competences, e.g. entrepreneurship and digital competence (see 

Table 1). It is noteworthy, though, that many countries adopted a digitization strategy. This policy is 

usually titled Digital COUNTRY 2020, with the name of the country inserted into the title, E.g. Digital 

Slovenia 2020. 

Table 2 below presents a compilation of example research available in each of the four participating 

countries.  

Table 2: Research into Adult Education 

Country Skills and Competences Research Example Studies 

Cyprus EU, 
Ministry of Education and Culture, 
European Center for the 
Development of Vocational Training, 

o Reinforcing adult access to education and training: 
http://www.moec.gov.cy/aethee/imerides/2015_sun_ha
ll/final_report_info_day_24_09_15.pdf 

o European Agenda of Adult Education: 
http://www.moec.gov.cy/aethee/engrafa_entypa/study
_mapping_basic_skillsl.pdf 

o European Center for the Development of Vocational 
Training: 
http://www.cedefop.europa.eu/files/4118_el.pdf 

o Adult Education Survey: 
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/6
34C7F6DABE08AF4C225765600305EDB/$file/ADULT_ED
UCATION_SURVEY-2016-EL-310118.pdf?OpenElement 

o National Strategy of Lifelong Learning: 
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB
95981643FC2257C7D00486172/%24file/National%20Life
long%20Learning%20Strategy%20in%20Greek.pdf 

o The System of Professional Education and Training of 
Cyprus: Developing Skills and Pedagogical Innovation 
2007: 
http://www.hrdauth.org.cy/images/media/assetfile/Voc
TrainingEdu2007_gr.pdf 

 

http://www.moec.gov.cy/aethee/imerides/2015_sun_hall/final_report_info_day_24_09_15.pdf
http://www.moec.gov.cy/aethee/imerides/2015_sun_hall/final_report_info_day_24_09_15.pdf
http://www.moec.gov.cy/aethee/engrafa_entypa/study_mapping_basic_skillsl.pdf
http://www.moec.gov.cy/aethee/engrafa_entypa/study_mapping_basic_skillsl.pdf
http://www.cedefop.europa.eu/files/4118_el.pdf
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.cystat.gov.cy/mof/cystat/statistics.nsf/All/634C7F6DABE08AF4C225765600305EDB/$file/ADULT_EDUCATION_SURVEY-2016-EL-310118.pdf?OpenElement
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.dgepcd.gov.cy/dgepcd/dgepcd.nsf/499A1CB95981643FC2257C7D00486172/%24file/National%20Lifelong%20Learning%20Strategy%20in%20Greek.pdf
http://www.hrdauth.org.cy/images/media/assetfile/VocTrainingEdu2007_gr.pdf
http://www.hrdauth.org.cy/images/media/assetfile/VocTrainingEdu2007_gr.pdf
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Finland OECD, 
EU, 
Finnish National Board of Education, 
Ministry of Education and Culture, 
Norden 
 
*there is no special research 
organisation below Ministry of 
Education and Culture or Finnish 
National Board of Education* 
 
 

o Building skills for all: review from Finland: 
http://www.oecd.org/finland/Building-Skills-For-All-A-
Review-of-Finland.pdf  (ENG) 

o Education, training and demand for labour in Finland 
2025 (ENG) 
https://www.oph.fi/download/144754_Education_traini
ng_and_demand_for_labour_in_Finland_by_2025_2.pdf  

o ¢ȅǀƴ ƳǳǊǊƻǎ Ƨŀ ŜƭƛƴƛƪŅƛƴŜƴ ƻǇǇƛƳƛƴŜƴ ό.ǊŜŀƪƛƴƎ ƻŦ ǿƻǊƪ 
and life-long learning) ς clarified developing needs of LLL 
http://julkaisut.valtioneuvosto.fi/bitstream/handle/1002
4/160556/okm08.pdf  

o 9ƭƛƴƛƪŅƛƴŜƴ ƻǇǇƛƳƛƴŜƴΣ tƻƘƧƻƛǎƳŀƛŘŜƴ ǘŜƘƻƪƪŀŀǘ 
strategiat 
https://books.google.fi/books?id=2xonyWXXcmcC&pg=P
A9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&so
urce=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR
4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9Th
AhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=
Aikuisten%20taidot%20yritt%C3%A4jyys&f=false 

Poland FRSE, 
Polish National Foundation, 
Institute for Research in Education 
όLƴǎǘȅǘǳǘ .ŀŘŀƵ 9ŘǳƪŀŎȅƧƴȅŎƘύΣ 
Ministry of Education 

Fundacja Rozwoju Systemu Edukcji (Foundation for the 
Development of Education System 
https://www.frse.org.pl/badania/  
Edu-enthusiasts: 
http://eduentuzjasci.pl/badania/110-badanie/194-
miedzynarodowe-badanie-kompetencji-osob-doroslych-
piaac.html  

Slovenia University for Adult Education  Digital Slovenia 2020 ς startegy of development of information 

society till 2020  

5ƛŀƴŀ ±ƻƭőƧŀƪ 
o Needs for development of digital skills in Slovenia ς 

findings of researches 

o The examination of educational offer 

aƛƘŀŜƭŀ ¿ǾŜƎƭƛő 
o References and guidelines and legal bases for the 

preparation of the new program 

 

2.4 Required Competences of Adult Educators (AEs)  

There is a clear need to educate citizens/individual from a variety of backgrounds in terms of key 

competences, which deficiency levels vary across countries. In addition to that and with an aim to meet 

that objective, the European Union also recognises the need to professionally develop (PD) educators. 

CǳǊǘƘŜǊ ǘƻ ǘƘŜƛǊ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴΣ ŜŘǳŎŀǘƻǊǎΩ ŎƻƳǇŜǘŜƴŎŜǎ Ŏŀƴ ōŜ ŜƴƘŀƴŎŜŘ ǘƘǊƻǳƎƘΥ 

(1) embedding competence-oriented approaches to education, training and learning in initial 

education and continuing professioƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΤ όнύ ώΧϐ ǎǳǇǇƻǊǘ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ŎƻƳǇŜǘŜƴŎŜ-

oriented approaches in specific contexts by staff exchanges and peer learning, and peer counselling 

ώΧϐ ŀƴŘ ǘƘǊƻǳƎƘ ƴŜǘǿƻǊƪǎΣ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎ ƻŦ ǇǊŀŎǘƛŎŜΤ όоύ ŀǎǎƛǎǘŀƴŎŜ ƛƴ ŎǊŜŀǘƛƴƎ 

innovative practices, taking part in research and making appropriate use of new technologies; and 

όпύ ƎǳƛŘŀƴŎŜ ώΧϐΣ ŀŎŎŜǎǎ ǘƻ ŎŜƴǘǊŜǎ ƻŦ ŜȄǇŜǊǘƛǎŜΣ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻƻƭǎ ŀƴŘ ƳŀǘŜǊƛŀƭǎ ώǘƘŀǘϐ Ŏŀƴ ŜƴƘŀƴŎŜ 

the quality of teaching and learning methods and practice.  
CEU 2018: 13 

Despite the recommendation, there seems to be relatively little focus on training educators of adults 

(see ESREA 2009). Nonetheless, there were attempts to establish minimum competence criteria that 

would serve as a basis for a training curriculum. Bernhardsson and Lattke (2009) provide an overview 

of the development of training of AEs and established criteria, tools and sets of competences, e.g. the 

AGADE (A Good Adult Educator in Europe) Project run in 2004-2006, the Q-Act (Qualifying the Actors 

in Adult and Continuing Education) run in 2007, the ALPINE (Adult Learning Professions in Europe) 

Project, the VINEPAC Project run in 2006-лу ƻǊ ǘƘŜ vCн¢9!/I tǊƻƧŜŎǘΦ ¢ƘŜ ƭŀǘǘŜǊ ŀƛƳŜŘ Ψǘƻ ŘŜǾŜƭƻǇ ŀ 

http://www.oecd.org/finland/Building-Skills-For-All-A-Review-of-Finland.pdf
http://www.oecd.org/finland/Building-Skills-For-All-A-Review-of-Finland.pdf
https://www.oph.fi/download/144754_Education_training_and_demand_for_labour_in_Finland_by_2025_2.pdf
https://www.oph.fi/download/144754_Education_training_and_demand_for_labour_in_Finland_by_2025_2.pdf
http://julkaisut.valtioneuvosto.fi/bitstream/handle/10024/160556/okm08.pdf
http://julkaisut.valtioneuvosto.fi/bitstream/handle/10024/160556/okm08.pdf
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://books.google.fi/books?id=2xonyWXXcmcC&pg=PA9&lpg=PA9&dq=Aikuisten+taidot+yritt%C3%A4jyys&source=bl&ots=K65zJtdxVb&sig=ACfU3U3HhNUgqMTz0ZrR4oQojvQtSj5XCg&hl=fi&sa=X&ved=2ahUKEwi98fDTs9ThAhXCxaYKHYSxBBgQ6AEwBHoECAkQAQ#v=onepage&q=Aikuisten%20taidot%20yritt%C3%A4jyys&f=false
https://www.frse.org.pl/badania/
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html
http://eduentuzjasci.pl/badania/110-badanie/194-miedzynarodowe-badanie-kompetencji-osob-doroslych-piaac.html
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research evidence-based competence model for adult leŀǊƴƛƴƎ ŦŀŎƛƭƛǘŀǘƻǊǎ ƛƴ 9ǳǊƻǇŜΩ ό.ŜǊƴƘŀǊŘǎǎƻƴ 

and Lattke, 2009: 19). A noteworthy programme was ERASMUS EMAE (European Master in Adult 

Education), a postgraduate degree programme that focussed on European issues and competences in 

the field of continuing education. It also addressed a problematic issue of AEs lacking a degree with a 

teaching qualification (Bernhardsson and Lattke, 2009). 

Figures 6 ς 8 present a variety of approaches to the expected criteria and qualifications of AEs in 

9ǳǊƻǇŜΦ WŅŅƎŜǊ and Irons (2006 cited in Bernhardson and Lattke 2009) established a set of 

minimum competences for AEs (see Fig. 6). VINEPAC presented a set of key competences of AEs 

(see Fig. 7). A Dutch desktop research resulted in a list of fields of activity within core competences 

(see Fig. 8). 

Personal development area / ethic dimension  
self esteem  
tolerance  
responsibility  
communication skills  
empathy  
flexibility  
 

Professional development area  
Organising stage ς knowledge dimension  
Knowledge about how adults learn and understanding the 
psychology of adults  
Knowledge of methods in AE and learning  
Skills in preparing value-based (democratic and 
humanistic) programmes  
Planning and organisational skills  
Good knowledge of the subject  
 
Performance stage ς skills dimension  
Ability to motivate for learning ς before, during and after 
the learning process  
Development of learning environment in accordance with 
ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΣ ŦƻŎǳǎƛƴƎ ƻƴ ǎŜƭŦ-directed learning  
Skills to activate learners  
 
Evaluating stage ς Organisational dimension  
Skills in self-reflection and critical thinking  
Skills in evaluating and promoting self-evaluation in 
oneself and students  
 

Figure 6Υ aƛƴƛƳǳƳ ŎƻƳǇŜǘŜƴŎŜ ŎǊƛǘŜǊƛŀ ōȅ WŅŅƎŜǊ and Irons (2006) 
Source: Bernhardsson and Lattke (2009) 
 
 

Knowledge  
o Initial knowledge of psycho-social profile of the adult  
o knowledge of the group characteristics  
o knowledge base in own content area  
 
Training/Management  
o Needs analysis  
o Preparation of training  
o Training programme delivery  
o Use of technology and resources (time, material, space, people)  
 
Assessment and Valorisation of learning  
o Develop work with learners to identify their needs, strengths and goals, and advices or refers them to 
appropriate programmes and levels of instruction  
o Use of assessment results on a regular basis to plan lessons, develop curricula, monitor progress towards 
objectives and goals and verify learning  
o Monitoring of learning beyond simple recall of information using a variety of assessment strategies  
o Structuring and facilitating ways for learners and peers to evaluate and give feedback on their learning and 
performance, through reflection and self-assessment  
o Guiding learners in the development and ongoing review of their educational plans  
o Use of qualitative methods to valorise the learners progress  
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Motivation and Counselling  
o Sharing information with learners and colleagues about additional learning resources, educational 
opportunities and options for accessing support services  
o Making referrals to appropriate resource when guidance and counselling needs are beyond own expertise  
o Guides learners in the development and ongoing review of their educational plans  
 
Personal and Professional Development  
o Analysis of the needs and opportunities of professional development  
o Demonstrating interest for self-development  
 
Open category (Any additional competencies considered relevant by the trainer/the evaluator) 

  
 
Figure 7: Key competences of AEs in Europe (VINEPAC, Romanian Institute of Adult Education) 
Source: Bernhardsson and Lattke (2009) 

 

 

Learning needs assessment  
Preparation of courses  
Facilitation of learning  
Monitoring and evaluation  
Counselling and guidance  
Programme development  
Financial management  
Human resource management  
Overall management  
Marketing and PR  
Administrative support  
ICT-support  
Overarching activities  
 

Figure 8: Core competences fields of activity 

Source: Bernhardsson and Lattke (2009: 16) 

 

Figure 9 shows the reference framework for competences, with a division into meta and generic ones. 

It seems to be the most comprehensive visual representation of a wide range of competences that 

AEs, whether in formal mainstream education providing qualifications or non-formal training ventures, 

need for everyday operation and work with adult learners and lifelong learning.  
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Figure 9: Competences framework for adult educators 

Source: Osborne (2011) 

 

It is noteworthy, though, that although the above-mentioned projects focused on competences 

required by AEs, their needs that would allow achieving those competences received relatively little 

attention in research and in non-academic publications on continuing education. Therefore, CUHEKO 

could address this gap within its field of interest. Furthermore, as can be seen from Figure 10, the skills 

and competences of AEs recommended by the European Commission do not vary significantly from 

the established competences for adult learners. 

 

2.5 Provision and Availability of Adult Education and Training for Adult 
Educators  

Among the four countries participating in the CUHEKO project, there are noticeable differences in 

terms of the availability and provision of adult education and training to adult educators. In all four 

countries, however, competences training is provided with employability and skills improvement in 

mind while information about skills level and deficiencies is mostly obtained from PIAAC and other EU 

and OECD publications. 

Apart from motivation and time constraints of adults, an issue that may affect the type of training 

provision is the level of access to the internet. According to Eurostat (2017) data, the percentage of 

households with such access was at the following levels: Cyprus ς 79%, Poland and Slovenia ς 82%, 

and Finland ς 94%, with EU28 average at the level of 87%.  

It seems that there is relatively little availability of training courses for adult educators despite a 

provision of competences training courses for adults with competences deficiencies. Out of the four 

participating countries, Slovenia is the one where there is some focus on training of adult educators. 




































































































